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Resumen 

El desarrollo del turismo en Tanzania requiere profesionales capaces de mediar interculturalmente 

entre el patrimonio local y los turistas hispanohablantes. El objetivo de este artículo es valorar la 

experiencia docente en la implementación de los programas de dos asignaturas electivas (BTM 

127 y BTM 217) para estudiantes de la carrera Licenciatura en Gestión Turística de la Universidad 

de Agricultura Sokoine (SUA), Tanzania; a partir del análisis de los resultados de aprendizaje, 

desde la perspectiva de la competencia comunicativa intercultural y de la reflexión sobre los 

desafíos y buenas prácticas en un contexto sin inmersión lingüística; para el mejoramiento de la 

comunicación y la mediación intercultural de los futuros gestores con los turistas 

hispanohablantes. La investigación se concibió como un estudio descriptivo y reflexivo, con 

enfoque mixto, basado en la sistematización de la práctica educativa mediante metodologías 

activas. Para el procesamiento de la información se emplearon métodos teóricos (análisis-síntesis 

e inducción-deducción), empíricos (observación participante, análisis documental, encuestas y 

rúbricas) y estadísticos (estadística descriptiva). Los resultados, documentados en los informes 

CA reports, revelan avances en la desambiguación intercultural y en la valoración del patrimonio 

local, lo que evidenció una contribución a la sostenibilidad sociocultural del turismo idiomático. 

Se concluye que la integración del enfoque intercultural en la enseñanza del español con fines 

turísticos es viable, necesaria; al tender puentes entre la cosmovisión del turista hispanohablante 

y la realidad local, lo que permitiría reducir asimetrías culturales y transformar posibles fricciones 

en oportunidades de enriquecimiento mutuo, una habilidad blanda de altísimo valor en el sector 

servicios. 

Palabras clave: competencia comunicativa intercultural, turismo idiomático, metodología activa, 

español con fines turísticos 

 

Abstract 

Tourism development in Tanzania requires professionals capable of acting as intercultural 

mediators between local heritage and Spanish-speaking tourists. This article aims to evaluate the 

teaching experience involved in implementing two elective courses (BTM 127 and BTM 217) for 

students in the Tourism Management degree program at Sokoine University of Agriculture (SUA), 

Tanzania. The study analyzes learning outcomes through the lens of intercultural communicative 

competence and reflects on challenges and best practices in a non-immersion setting, with the 

goal of improving future managers' communication and intercultural mediation skills when 

interacting with Spanish-speaking tourists. The research was designed as a descriptive, reflective 

study using a mixed-methods approach, based on the systematization of educational practice 

through active learning methodologies. Data processing involved theoretical methods (analysis-

synthesis and induction-deduction), empirical methods (participant observation, document 

analysis, surveys, and rubrics), and statistical methods (descriptive statistics). Results 

documented in CA reports reveal progress in resolving intercultural ambiguities and 

appreciating local heritage, demonstrating a contribution to the sociocultural sustainability of 

language-based tourism. The study concludes that integrating an intercultural approach into 

teaching Spanish for tourism purposes is both viable and necessary; it bridges the gap between 

the Spanish-speaking tourist's worldview and the local reality, thereby reducing cultural 

asymmetries and transforming potential friction into opportunities for mutual enrichment—a 

highly valuable soft skill in the service sector. 

Keywords: intercultural communicative competence, language tourism, active methodology, 

Spanish for tourism purposes 
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Introduction 

In Tanzania, tourism is one of the main industries in its economy. With iconic destinations such 

as the Serengeti, Kilimanjaro, and Zanzibar, it has experienced sustained growth in recent years. 

In 2024, the country received a record 5.36 million tourists (including approximately 2.14 million 

international visitors) (Adams, 2025). Among the most visited tourist attractions are: Serengeti 

National Park and the Ngorongoro Conservation Area. Mount Kilimanjaro, the Zanzibar 

archipelago, Tarangire National Park and other nature reserves; which directly impacts the larger-

scale development of nature and adventure tourism, considered hallmarks of the “Tanzania” 

brand. 

National Bureau of Statistics of Tanzania (2025) , the main tourism source markets are Europe, 

Asia and the Pacific, as well as the countries of America; thus experiencing the influx of Spanish-

speaking tourists from Spain and Latin America in search of experiences. 

However, tourism management has traditionally focused on training its professionals in English . 

A study of tour guides in Arusha assessed their oral proficiency in this language at an average 

level of 63% (Chiwanga, 2014), leaving a gap in Spanish skills—a language absent from the 

curriculum of Tanzanian public schools (Instituto Cervantes, 2014). This situation reveals a latent 

gap in providing differentiated support to Spanish speakers, which would require not only mastery 

of the Spanish language but also the development of intercultural communication skills that would 

allow future managers and guides to interpret and mediate local heritage for visitors from 

Hispanic cultures. 

This is why the development of intercultural communicative competence is necessary. This 

concept was initially coined by Byram (1997), who defined it as the ability to mediate between 

cultures, integrating knowledge, interpretation and relational skills, attitudes of openness and 

curiosity, and a critical awareness of one's own culture and that of others. This model, composed 

of five "savoirs" (knowing, understanding, learning, doing, and being), laid the foundation for 

language teaching with an intercultural approach. Subsequently, authors such as Deardorff (2006) 

expanded this framework, proposing models for the assessment of intercultural competence, and 

Liddicoart and Crozet (2007) emphasized the pedagogical dimension, arguing that teaching a 

language is also "teaching how to live together" and questioning one's own cultural categories. 

As Soto and Becerril (2025) point out, language teaching cannot be reduced to grammar alone, 

but must integrate intercultural competence as an essential dimension. 

In the context of tourism, this competence takes on particular relevance, as professionals in the 

sector must be able to interpret and communicate local heritage to visitors from diverse cultural 

backgrounds. Recent research has underscored that intercultural competence is critical for 

professional adaptability and service quality in global tourism (Qin, 2023; Bimenov and 

Toxanbayeva, 2024). Heritage interpretation, understood as a creative process of strategic 
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communication that generates intellectual and emotional connections between the visitor and the 

heritage resource (Sánchez et al., 2021), requires professionals capable of mediating between 

cultures. 

Intercultural communicative competence has been defined by Rodríguez et al. (2024) as the 

complex integrative quality, expressed in the professional-communicative mode of action that 

integrates knowledge, skills, abilities, and cognitive sociocultural and referential, linguistic, 

anthropological, sociolinguistic, pragmatic or discursive and strategic values, […] through which 

it is possible to reduce intercultural asymmetries and make a communicative process effective. 

Likewise, language tourism has been the subject of increasing attention, as a phenomenon that 

combines language learning with the tourist experience, and undoubtedly responds to the main 

trends in tourist behavior according to the World Tourism Organization (2026) associated with 

the search for meaningful experiences, making spontaneous trips and the design of personalized 

tourism products. 

That is why we agree with Güemes (2001), when he points out the potential of Spanish as a tourist 

resource, highlighting that the teaching of Spanish to foreigners should not be considered only an 

educational and cultural activity; but also an economic and tourist activity of great relevance. 

Teaching Spanish to the tourism sector falls under the umbrella of Languages for Specific 

Purposes (LSP), a field that has experienced remarkable growth in recent decades and is 

characterized by the design of programs and materials adapted to the communicative needs of 

specific professional contexts. In the case of Spanish for tourism, recent literature has emphasized 

the importance of integrating the linguistic component with knowledge of heritage, intercultural 

communication, and mediation skills ( Calvi, 2019; Santamaria and Alcalde , 2022; Qin, 2023). 

Currently, responsible language tourism (FEDELE, 2023) provides a framework for economic, 

environmental, and sociocultural sustainability. In this case, the aim is not to attract foreign 

students to Tanzania to learn Spanish, but rather to train local professionals to serve Spanish-

speaking tourists, reversing the traditional direction of language tourism and contributing to local 

development. It is noted that, unlike in Spain or other established destinations, Tanzania does not 

offer language immersion programs with host families. Therefore, training strategies rely on 

institutional resources: language labs, field trips to parks and historical sites, and simulated and/or 

real encounters with Spanish-speaking tourists during scheduled excursions. 

In light of this situation, Sokoine University of Agriculture (SUA) in Tanzania offers a structured 

Spanish language program for students enrolled in the Bachelor’s degree program in Tourism 

Management. The program consists of six competency-based Spanish courses, taught at a rate of 

two courses per academic year (one per semester) throughout the three years of the degree. The 

curriculum progresses from general linguistic and cultural competence—aligned with the 

Common European Framework of Reference for Languages (CEFR)—to specialized Spanish for 
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tourism, equipping students with the skills necessary to promote Tanzania's tourist attractions, 

communicate with Spanish-speaking visitors, and interpret the country's history, geography, 

culture, politics, and economy in Spanish. The courses adopt a communicative and task-based 

approach that integrates active learning methodologies, such as project-based learning (Aznar & 

Pizarro, 2021) and the simulation of real-world tourism service situations, adapted to the 

Tanzanian context. The design of the teaching materials is based on the specific linguistic and 

professional needs of the tourism sector (Santamaría and Alcalde , 2022). 

The objective of this article is to assess the teaching experience in the implementation of the 

programs BTM 127: Spanish Language and Culture (with 10 credits, 90 total hours) and BTM 

217: Competency-Based Spanish (with 7.5 credits, 75 total hours), based on the analysis of 

learning outcomes from the perspective of intercultural communicative competence and reflection 

on the challenges and good practices in a context without linguistic immersion; for the 

improvement of communication and intercultural mediation of future managers with Spanish-

speaking tourists, which would contribute to the quality and sustainability of the tourism sector 

in Tanzania. 

 

Methods 

The research was conceived as a descriptive and reflective study of teaching experience, with a 

mixed-methods approach (predominantly qualitative with quantitative components), based on the 

systematization of educational practice. This design was chosen as the most appropriate for 

evaluating a complex teaching experience within its real-world context, allowing not only for a 

description of what occurred but also for an interpretation of the factors that influenced the results. 

The systematization of experiences, understood as a scientific procedure that critically 

reconstructs and organizes a practice to elucidate its internal logic (Jara, 2018, p. 143), becomes 

a bridge between theory and practice. This approach is relevant for evaluating the implementation 

of the BTM 127 and BTM 217 programs, as it allows for a critical reconstruction of the 

experience, the identification of factors that influenced the results, and the derivation of lessons 

transferable to other contexts. 

The courses under study were taught within the framework of a Memorandum of Understanding 

(MoU) between Sokoine University of Agriculture SUA, (Tanzania) and the University of 

Artemisa “Julio Díaz González” UA, (Cuba), whereby two professors from the latter institution 

joined the Department of Linguistic Studies at SUA, according to the established employment 

contract. The authors express their gratitude for this collaboration. 

The experience was developed within the Bachelor of Tourism Management program at Sokoine 

University of Agriculture SUA, Morogoro, Tanzania, during the second semester of the 2025-

2026 academic year (February-June). Ninety-two students participated, divided into two cohorts: 
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37 first-year students who had achieved CEFR level A1 as a prerequisite (ILS 104); and 55 

second-year students who had achieved CEFR level A2 as a prerequisite (BTM 215). The average 

age of the participants was between 19 and 25 years (mean 21.5). Participation was voluntary, 

and the established prerequisites were respected. 

To address the research objective, theoretical, empirical, and statistical methods were combined. 

Among the theoretical methods, analysis-synthesis was used to construct the theoretical 

framework from the consulted sources (Byram, 1997; Deardoff, 2006; DEDELE, 2023; 

Rodríguez et al., 2024, among others), and induction-deduction was used to interpret the results 

in light of the theory and draw generalizable conclusions. The empirical methods employed were 

(a) participant observation, which allowed the teacher-researchers to record, in situ, the 

development of classes, student interactions, and behaviors; and (b) document analysis, applied 

to students' written and oral productions (letters, emails, forms, presentations, reports), each 

teacher's field journal, and the continuous assessment reports (CA reports), which constitute 

official documents of student progress. (c) the opinion survey, carried out at the end of each 

subject program by means of a questionnaire, with a Likert scale 1-5 and 12 items grouped into 

dimensions of professional utility, methodology, materials, time load, motivation and impact on 

intercultural understanding (Response rate: 100%); (d) the evaluation by means of rubrics, with 

criteria of: insufficient (0-49%), basic (50-69%), competent (70-89%), outstanding (90-100%), 

applied to the standardized written tests and the individual oral interviews; (e) a two-hour 

simulation workshop, inspired by Remedios et al., (2025), in which the students solved 

problematic situations of attention to Spanish-speaking tourists (explanation of safari routes, 

recommendation of local dishes, handling of complaints and correction of cultural 

misunderstandings). In addition, an initial diagnosis of intercultural competence adapted from the 

questionnaire of Rodríguez et al., (2024), was applied to probe knowledge of local heritage, 

strategies to explain cultural differences to foreigners and self-perception of communicative skills 

in Spanish. 

The information processing was carried out in a complementary manner. The quantitative data 

obtained from the surveys and rubrics were analyzed using descriptive statistics (calculations of 

means, frequencies, and percentages), which allowed for the quantification of student 

achievement levels and satisfaction. The qualitative data, from field notes, open-ended survey 

comments, and continuous assessment reports (CA reports), were processed through thematic 

analysis, which consists of identifying, coding, and categorizing recurring patterns in the 

participants' discourse. 

This analysis focused on identifying indicators of intercultural communicative competence 

(disambiguation, empathy, and managing asymmetries) and sociocultural sustainability 

(appreciation of one's own heritage, and attitudes of tolerance and respect). Triangulation of 
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sources (observations, research materials, surveys, and reports) and methods (qualitative and 

quantitative) ensured the consistency and validity of the findings by comparing information from 

different perspectives and reducing researcher bias. 

 

Results and discussion 

The results presented below are based on the final assessment of the second academic period, 

documented in the continuous assessment reports (CA reports) for both subjects, as well as the 

assessment rubrics used. Table 1 summarizes the learning outcomes by subject, with their 

corresponding achievement levels, while Table 2 shows the levels achieved at the end of the 

semester in relation to the starting levels. As can be seen, the first-year students (BTM 127) 

reached level A2 of the CEFR, demonstrating reasonable performance in listening 

comprehension, speaking, reading, and writing, with the ability to handle simple and predictable 

exchanges, apply simple verb tenses, and recognize basic gestures and cultural norms, although 

with limitations in vocabulary and complex structures typical of the level. The second-year 

students (BTM 217), for their part, surpassed the consolidated A2 level and reached an A2+ level 

or B1 threshold, with particular competence in tourism communication applied to the Tanzanian 

context. They are able to understand, read, write, and speak in real tourist situations, express 

points of view, advice, and warnings in a socially appropriate manner (using indirect structures 

such as I think that…, I recommend that…, it is better not to… and approaching the subjunctive 

in guided contexts), explain tourist attractions, history, geography, politics, and the economic 

situation of Tanzania in Spanish, correctly differentiate the Hispanic world from the Lusophone 

world (a relevant context for tourism in Africa), recommend activities to tourists according to 

their interests, and make oral presentations with visual support promoting tourist sites in 

Morogoro, contextualizing tourism within the national economy. 

Table 1. Learning outcomes by subject (based on continuous assessment reports, CA reports) 

Subject Learning outcomes Achievement achieved 

BTM 127 (first year) (I) Listening comprehension 

and oral expression in simple 

exchanges 

Achieved – They handle 

predictable exchanges with 

basic fluency 

(II) Reading and writing 

simple texts 

 

Achieved – They write 

understandable texts with 

limited vocabulary 

(III) Application of simple 

verb tenses 

Achieved – They describe 

people, objects, and places 

correctly 

(IV) Recognition of basic 

cultural gestures and norms 

Achieved – They identify 

and avoid cultural 

misunderstandings 
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BTM 217 (second year) 

 

 

 

(I) Oral comprehension and 

production in real tourist 

situations 

Achieved – They speak and 

understand in professional 

contexts. 

(II) Expression of views, 

advice and warnings 

Achieved – They use indirect 

structures and approach the 

subjunctive 

(III) Explanation of tourist 

attractions, history, 

geography, politics and 

economy of Tanzania 

Achieved – They present 

contextualized and relevant 

information 

(IV) Production of oral 

presentations with visual 

support 

Featured – Tourist sites in 

Morogoro are promoted with 

effective communication 

Source: Prepared by the author based on rubrics and CA reports. 

Table 2. Levels achieved at the end of the second semester 

Subject Starting level Level achieved Achievement description 

 

BTM 127 (first year) A1 A2 The students demonstrate 

reasonable performance in all 

four skills. They handle simple 

exchanges, apply simple verb 

tenses, and recognize basic 

cultural norms. 

BTM 217 (second 

year) 

A2 A2+ / B1 

Threshold 

The students have passed the 

consolidated A2 level and are 

at an A2+ level or B1 

threshold, with special 

competence in tourist 

communication applied to the 

Tanzanian reality. 

Source: Prepared by the author based on rubrics and CA reports. 

Figures 1 and 2 show the percentages of students who achieved the "proficient" or "outstanding" 

level in each learning outcome, according to the rubrics applied and supplemented with CA 

reports. For BTM 127, the percentages ranged from 78% to 89%, with the recognition of gestures 

and basic cultural norms (84%) and listening comprehension and oral expression (89%) showing 

the best results; while the percentage of students applying simple verb tenses (78%) suggests the 

need to reinforce grammatical practice in communicative contexts. For BTM 217, the strongest 

achievements were the production of oral presentations with visual support (91%) and oral 

comprehension and production in real-life tourism situations (85%); while the percentage of 

students expressing points of view, advice, and warnings (76%) suggests reinforcing the 

subjunctive mood and spontaneous fluency to achieve a full B1 level. The percentages ranged 

between 76% and 91%, consistent with the recommendation in the CA reports. 
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Chart 1. Percentage of students with a "competent" or "outstanding" level by learning outcome, 

BTM 127 – Spanish Language and Culture (first year) 

 

Source: Prepared by the author based on rubrics and CA reports. 

Chart 2. Percentage of students with a "competent" or "outstanding" level by learning outcome, 

BTM 217 – Competency-based Spanish (second year) 

 

Source: Prepared by the author based on rubrics and CA reports. 

The satisfaction survey (Figure 3) yielded very high average ratings, between 4.6 and 4.9 out of 

5, with the production of slides about Morogoro's attractions (4.9) and the field visits and 

encounters with real tourists (4.8) standing out in particular. This demonstrates the high value 

students place on active and contextualized methodologies. This result is not accidental. Active 

methodologies, understood as those that place the student at the center of the learning process and 

engage them in authentic and meaningful tasks, have proven to be especially effective in 
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developing professional skills in the tourism sector, as they foster autonomy, problem-solving, 

and the transfer of knowledge to real-world contexts (Montoya, 2024). In the case of teaching 

Spanish for tourism purposes, these methodologies allow for simulating interaction situations 

with tourists, developing intercultural mediation skills, and producing relevant communicative 

materials, which explains the high satisfaction and progress observed among the students. 

Figure 3. Satisfaction survey results 

 

Source: Prepared by the author based on the satisfaction survey. 

From the qualitative analysis of the field notes, open comments, and CA reports, three categories 

emerged that link intercultural communicative competence with the sociocultural sustainability 

of language tourism. First, intercultural disambiguation was revealed as a core skill: at the 

beginning of the course, students tended to translate literally from English or use ethnocentric 

explanations, but after the role-plays and the simulation workshop, they developed strategies to 

compare similarities and differences instead of simply describing them. One student commented: 

“Before, I would say, ‘In Tanzania we do it this way,’ and now I say, ‘In Tanzania we do it this 

way because…,’ ‘In Spain it’s different because…,’ ‘Tourists understand it better.’” This 

mediation ability is a key indicator of sociocultural sustainability, as it reduces conflict and fosters 

mutual respect, as Morales (2023) points out in her study on intercultural mediation among tour 

guides. 

Secondly, an appreciation of local heritage was observed: when asked to explain Tanzania's 

history, geography, and traditions in Spanish, the students expressed a rediscovery of their own 

culture. One student wrote: “I had never thought that Mount Kilimanjaro or Maasai dances could 

be so important to a foreigner. I learned to talk about it with pride.” This phenomenon aligns with 

the observations of Rodríguez et al. (2024) regarding the need for heritage discourse to be 

developed from one's own cultural identity to achieve authentic intercultural communication, and 

it constitutes a pillar of sociocultural sustainability (FEDELE, 2023). 
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Third, an increase in intercultural empathy and tolerance was evident: several students mentioned 

that the course had helped them “see tourists as people, not as customers” and “understand that 

their customs are different, neither better nor worse.” One student commented: “Now I know that 

a Spanish tourist might feel uncomfortable if I arrive late, but I also understand that they should 

respect our pace. I can explain this without getting angry.” These attitudes are essential for 

sociocultural sustainability, defined as the capacity to generate more open and tolerant societies 

(FEDELE, 2023). 

The findings confirm that intercultural communicative competence, as defined by Rodríguez et 

al. (2024), is an effective pathway for the sociocultural sustainability of language tourism. In the 

absence of language immersion, the key strategies were field visits to national parks and historical 

sites with scheduled encounters with Spanish-speaking tourists, whose average rating of 4.8 

confirms that even one-off interactions, if well-prepared linguistically and culturally, generate a 

high impact; the simulation workshop, where students practice mediation in realistic situations 

(complaints, recommendations, misunderstandings), which, following Remedios et al. (2025), 

fosters innovative learning and problem-solving; and the production of digital materials in 

Spanish about local heritage (slides, short videos, brochures), framed within project-based 

learning (Aznar and Pizarro, 2021), which not only improves linguistic competence but also 

requires students to research and value their own culture, strengthening local pride. 

In comparison with other contexts, authors such as Calvi (2019) highlight the importance of 

specialized vocabulary and tourism discourse genres. This particular experience confirms that 

these contents, when approached from an intercultural perspective (not merely a translation 

perspective), enhance sociocultural sustainability. Likewise, the POLIFONIA YUMURINA 

project (Rodríguez et al., 2024) demonstrates the feasibility of integrating intercultural 

communication into human resource training for urban tourism, and its RETURVED software, 

although not available in this context, serves as inspiration for future digital developments adapted 

to Tanzania. The limitations of this study include the lack of quantitative measurement of changes 

in intercultural attitudes (only qualitative indicators were used) and the absence of a control group; 

however, the consistency of the findings with the literature and the high student satisfaction 

support the validity of the experience. 

Another limitation is the scarcity of authentic Spanish-language materials about Tanzania, which 

was mitigated through the collaborative creation of resources by students—a strategy that 

Santamaría and Alcalde (2022) consider key to adapting teaching materials to specific contexts. 

Taken together, these results underscore the need to continue strengthening the intercultural 

approach in teaching Spanish for tourism, especially in contexts where language immersion is not 

available, and point to the desirability of developing digital simulation resources that allow for 

more extensive practice of heritage discourse. 
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Conclusions 

The evaluation of the teaching experience at Sokoine University of Agriculture (SUA) , in 

Tanzania demonstrates that intercultural communicative competence is a fundamental pillar for 

the sociocultural sustainability of language tourism, even in contexts without language immersion 

with host families. Through a didactic design focused on heritage discourse, intercultural 

disambiguation, and active methodologies (field visits, simulation workshops, and the production 

of digital materials), first-year students reached level A2 and second-year students reached level 

A2+ or the B1 threshold of the CEFR, developing skills in cultural mediation, empathy, and 

appreciation of their own heritage. 

The main qualitative indicators of sociocultural sustainability observed were the ability to explain 

cultural differences without ethnocentric judgments (disambiguation), pride in and knowledge of 

local heritage, and attitudes of respect and tolerance toward Spanish-speaking tourists. These 

results were obtained without resorting to host families, thus broadening the concept of 

sustainable language tourism beyond the traditional model. 

This model can be replicated in other African universities and in any emerging tourist destination 

facing the challenge of training professionals in foreign languages without language immersion 

programs, by bridging the gap between the worldview of Spanish-speaking tourists and the local 

reality. This would allow them to reduce cultural asymmetries and transform potential frictions 

into opportunities for mutual enrichment, a highly valuable soft skill in the service sector. 
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